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Pupil premium strategy statement 2024-2027 

This statement details John Hellins Primary School’s use of pupil premium (and recovery 

premium for the 2024 to 2025 academic year) funding to help improve the attainment of 
our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in 2024/25 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name John Hellins Primary 

Number of pupils in school  199 

Proportion (%) of pupil premium eligible pupils 9% (18/199) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2024-2027 

 

Date this statement was published/Updated Dec 2024 

Date on which it will be reviewed July 2025 

(the aims cover 3 years 
but we have focused on 
a funding overview for 
one year) 

Statement authorised by Jodie Matthews 

Pupil premium lead Gill Wilcox 

Governor / Trustee lead Alan Davies 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £24120.00 

Recovery premium funding allocation this academic year £2791.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

 £0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£26,911 
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Part A: Pupil premium strategy plan 

Statement of intent 

You may want to include information on: 

At John Hellins Primary, we embrace high aspirations and ambitions for all our children 

and our intention is that learners across the school, irrespective of their background, 

will be given the opportunities to maximise their progress. We aim for all our pupils to 

achieve or exceed the expected attainment, across all subject areas for their age 

group. The focus of our pupil premium is to support the disadvantaged children to 

achieve this goal.  

When making decisions about using Pupil Premium funding, we use the research 

conducted by EEF. We consider the challenges faced by vulnerable families and 

pupils, such as those who have a social worker and those who are young carers. The 

activity we have outlined in this statement is also intended to support children’s needs, 

regardless of whether they are disadvantaged or not. 

Overcoming barriers to learning is central to our Pupil Premium use. We identify 

challenges that need to be addressed and prepare and adjust provision as required. 

Central to the success of the pupil premium strategy, is the high focus presented to 

quality first teaching where staff undertake responsibility for the ongoing progress of 

the vulnerable children in their class. Implicit in the intended outcomes detailed below, 

is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. High quality teaching is 

essential for all. 

In addition to this, we deliver targeted academic support for pupils who are not making 

the expected progress, as well as addressing non-academic barriers to attainment 

such as attendance, behaviour, well -being, parental support and communication skills. 

Whilst recognising common challenges faced by our disadvantaged pupils, we also 

analyse and respond to the individual needs of our vulnerable children. The ‘success 

for all’ culture embedded at John Hellins, drives the whole school approach.  

Through our reporting, we demonstrate how and why, this funding has been spent, 

using research to guide our decisions. We ensure robust monitoring and evaluation 

takes place in order to account for the use of the Pupil Premium.  
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Our key intentions are summarised as follows: 

• continue to remove the attainment gap between non disadvantaged and disad-

vantaged children 

• act early to intervene when barriers are identified 

• support our children’s health and wellbeing to enable them to access learning at 

all times 

• ensure disadvantaged pupils are challenged in the work that they’re set 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 

The 
vocabulary 
gap 

Research explains that in some cases, children who come from 
disadvantaged backgrounds will not have access to the same volume of 
vocabulary that their peers will engage with at home. This vocabulary 
gap will impact on reading, writing as well as mathematics reasoning 
and problem solving.   

 

Assessments, observations and discussions with children tell us that this 
is the case for some of our disadvantaged and vulnerable children in 
Reception up to year 6. This is also the case for some children from 
busy working families due to limited time to talk. Some vulnerable 
children across the school do not have the chance to retrieve and 
consolidate what they have learnt through discussion at home. 

 

2 

Increased 
challenges 
with 
behaviour 
and 
attitudes.  

This includes aspirations, behaviour for learning and SEMH 

In our school there has been a rise in children demonstrating difficulties 
with SEMH and an increased number of children with complex 
difficulties. Following observations and discussions with pupils, staff, 
families and outside agencies, we have identified social and emotional 
issues for some pupils, notably due to dealing with worries, SEND, 
ineffective social communication, learning resilience and 
attachment/trauma based difficulties. These challenges affect all 
children including disadvantaged pupils. As a result, they face barriers to 
attainment, emotional regulation and readiness to learn. 
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Attainment 
gap 

Assessment demonstrates that children in receipt of pupil premium 
funding, progress well in almost all year groups and in 2024 most 
children in KS2 made exceptional progress. This needs to continue for 
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 all children across the school. The reception baseline regularly 
demonstrates a gap on entry to school in early language and phonics 
skills and this must be addressed as soon as the children start school so 
more children can leave ks1 having achieved age related expectations. 

4 

Cultural 
capital and 
wider 

knowledge  

Observations and discussions with children inform us that some pupils 
have limited experiences beyond their home life and immediate 
community. This impacts how they access some learning and social 
situations.  

 

In some cases, families find it challenging to support and engage from 
home. This is a result of limited access to resources and experience. 
Some home environments do not lend themselves to learning and this 
can be made more difficult with limited access to reading books, 
uniform, and food. 

 

Challenges at home alter family priorities. Often food, clothing and 
behaviour are the focus for some disadvantaged families. This can lead 
to limited opportunities to talk about learning and recall school learning 
experiences. 

5 

Absence  

On occasion, low attendance becomes a challenge for a small number 
of our children. Whilst this has improved over recent years, we are still 
determined to ensure this improvement is maintained. This is especially 
significant for our disadvantage children for whom school provides the 
opportunity to overcome the barriers 1-4. 

 

Our attendance data over the last year indicates that attendance among 
disadvantaged pupils is now only 1.5% lower than for non-disadvan-
taged pupils. 

 

Our assessments and observations indicate that absenteeism can 
negatively impact progress. We intend to continue to put individualized 
support in place to help a small number of disadvantaged families to 
improve attendance. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills 
and vocabulary among 
disadvantaged pupils. 

Assessments and observations indicate 
significantly improved oral language among 
disadvantaged pupils. This is evident when 
triangulated with other sources of evidence, 
including engagement in lessons, book scrutiny 
and ongoing formative assessment.  
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All pupils will be exposed to carefully planned Tier 
1, Tier 2 and Tier 3 vocabulary throughout all areas 
of the curriculum.  

 

Targeted pupils respond to additional, high quality 
speech and language support and intervention.  

 

Parents are engaged in the development of their 
child’s speech and language. 

 

The English lead will develop an Oracy strategy 
across the school which ensures children will have 
access to high quality oracy teaching.  

 

Maintain and improve mental 
health and wellbeing for all 
pupils in our school, particularly 
our disadvantaged pupils. 

Support groups and 1-1 therapy will demonstrate 
raised self-esteem, confidence and emotional 
communication skills as observed in discussion 
with the children. 

 

Mentor links will improve relationships and raise 
aspirations for disadvantage children. 

 

Sustained high levels of wellbeing will be noted 
from 2024. This will be demonstrated by children’s 
progress following individualised wellbeing support. 

 

Other evidence bases will include qualitative data 
from student voice, staff and parent surveys and 
teacher observations. There will also be a signifi-
cant increase in participation in enrichment activi-
ties, particularly among disadvantaged pupils.   

 

The wellbeing strategy will be updated and will plan 
the positive impact on disadvantage children. 

 

Maintain high attainment in the 
phonics screening check for all 
children. 

PSC scores will continue to show that there is no 
gap between the attainment of disadvantaged 
children and their peers.  

 

Maintain age related 
expectations for children at the 
end of KS1 

Teacher assessments at the end of year 2 will 
show that disadvantaged children will meet age 
related expectations. 

 

Maintain age related 
expectations or higher in the 

KS2 SATs will continue to show that there is no 
gap between the attainment of disadvantaged 
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KS2 SATs for all children in 
receipt of the PP funding  

children and their peers. Some children will show 
accelerated progress across KS2. 

 

All pupils to be exposed to a 
breadth of experiences that 
enable them to contextualise 
their learning. 

Children will have a wide range of visits, visitors, 
hook events and experiences to inspire and 
enhance learning. These visits will contribute to the 
enrichment of social, cultural and sporting 
experiences within and outside of the school day. 

   

Each class will experience 2 trips annually.  

Full participation in discussion is observed 
following these activities. 

 

Inspirational adults will be booked to raise 
aspiration of disadvantage children. 

 

Maintain improved attendance 
for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2023/24 demon-
strated by the overall absence rate for all pupils be-
ing 95%, and the attendance gap between disad-
vantaged pupils and their non-disadvantaged peers 
being reduced to less than 1%. 

 

Regular attendance reviews are in place and a new 
policy has been written. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £5906 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Repeat purchase of a DfE 
validated 
Systematic Synthetic Phonics 
programme to secure 
stronger 
phonics teaching for all 
pupils. 
 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading, 
particularly for disadvantaged pupils:  
 
Phonics | EEF 
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Embedding dialogic activities 
across the school curricu-
lum. These can support pu-
pils to articulate key ideas, 
consolidate understanding 
and extend vocabulary.  

We will purchase 
resources and fund ongoing 
teacher training and release 
time. 

There is a strong evidence base that 
suggests oral language interventions, 
including dialogic activities such as 
high-quality classroom discussion, are 
inexpensive to implement with high im-
pacts on reading: 

Oral language interventions | Toolkit 
Strand | EEF 

1 4 

English lead and EYFS 
teachers to work with the 
English hub to improve early 
language and oracy across 
the reception. 

 

Together they will set an 
action plan specifically for 
early language.  

“Collaborative activities that provide 
opportunities to learn/hear language 
often also provide opportunities for 
wider learning through talk. Skills such 
as social awareness, relationship skills, 
and problem solving are developed, as 
well as knowledge.” 

Improving Literacy in Key Stage 1 | EEF (educa-

tionendowmentfoundation.org.uk) 

 

1 

Extensive CPD for all staff in 
school – to create highly 
effective practitioners in all 
classrooms. 

“Good teaching is the most important 
lever schools have to improve outcomes 
for disadvantaged pupils. Using the 

1 2 3 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1/
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Allocate time for the Pupil 
Premium lead to monitor 
teaching and lesson delivery 
in order to coach teachers 
and teaching assistants.  

 

 

Pupil Premium to improve teaching 
quality benefits all” 

 

This academic year will focus on explicit 
instruction and spaced practice.  

EEF tiered approach- pg 5 

 

https://-EEF high-quality-teaching 

 

 

Pupil premium lead will plan 
timetabled feedback 
sessions with pupils so they 
may share learning and 
have time to articulate 
progress. 

There is extensive evidence to suggest 
that individualised feedback can have a 
significant impact on the progress of 
children’s learning. Especially if the 
feedback provides specific information 
on how to improve. 

https://EEFfeedback 

 

1 3 

Improve the quality of social 
and emotional (SEL) learn-
ing. 

Weekly lessons focusing on 
social and emotional develop-
ment through the use of the 
Jigsaw programme. 

 

The wellbeing team to lead 
assemblies with core princi-
ples of positive mental health 

 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships 
with peers): 

EEF_Social_and_Emotional_Learning 

 

2 5 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £10040 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Additional phonics 
sessions will be targeted at 
disadvantaged pupils who 
require further phonics 
support. This will be 
delivered in collaboration 
with our local English hub 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. 
Targeted phonics interventions 
have been shown to be more 
effective when delivered as regular 

1 3 

https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundationfeedback/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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and will begin as soon as 
children are assessed as 
falling behind the pace of 
the scheme.  

sessions over a period up to 12 
weeks: 

Phonics | Toolkit Strand | 
Education Endowment Foundation 
| EEF 

Implementation of specific 
language development 
support for children who 
are showing signs of 
language delay. This is 
carried out by our 
experienced SEND TA 
support.  

Oral language interventions can 
have a positive impact on pupils’ 
language skills. Approaches that 
focus on speaking, listening and a 
combination of the two show 
positive impacts on attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.o
rg.uk) 

 

1 3 4 

Wellbeing lead to meet 
weekly with children to 
review the weeks learning. 
During this session 
retrieval of knowledge is 
the key objective as well as 
the chance to verbalise 
learning in coherent 
sentences.  

Targeted at specific needs and 
knowledge gaps can be an effec-
tive method to support low attain-
ing pupils or those falling behind, 
both one-to-one: 

One to one tuition | EEF (educa-
tionendowmentfoundation.org.uk) 

 

1 2 3 4   

Reading will be prioritized 
as a skill to influence all 
learning. Pupil premium will 
provide disadvantaged 
children with additional 
individual reads with the 
schools skilled and 
experience reading 
champion. This includes 
being read to and reading 
to. 

“Engagement in reading, framed 
by a desire to read for pleasure 
can mediate socio-economic sta-
tus and may help address en-
demic inequalities.” OECD 2021 

 

There is extensive research ex-
plaining links between an enjoy-
ment of reading and success in all 
areas of learning. 

Reading for pleasure: Recent re-
search insights - Open Research 
Online 

3 

 

 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://oro.open.ac.uk/87796/#:~:text=Recently%20the%20OECD%20(2021)%20affirmed,may%20help%20address%20endemic%20inequalities.
https://oro.open.ac.uk/87796/#:~:text=Recently%20the%20OECD%20(2021)%20affirmed,may%20help%20address%20endemic%20inequalities.
https://oro.open.ac.uk/87796/#:~:text=Recently%20the%20OECD%20(2021)%20affirmed,may%20help%20address%20endemic%20inequalities.
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Budgeted cost: £12500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

An effective and skilled 
TA has been allocated to 
support disadvantaged 
pupil’s wellbeing needs. 

This involves 16 hours of 
emotional and social 
tuition a week. Pupil 
Premium lead to compile 
individualised plans to 
support this intervention. 

 

Children settle into school life when 
they are feeling safe, listened to and 
confident. Mindset and emotional 
strength can impact on readiness to 
learn. Well considered individual or 
small group support can develop 
such a mindset. 

 

https://EEFone-to-one-tuition 

 

https://EEFmetacognition-and-self-
regulation 

 

https://EEFbehaviour-interventions 

2 3 5 

Embedding principles of 
good practice set out in 
the DfE’s attendance 
guidance. 

Pupil Premium lead to 
work with parents to 
improve the attendance of 
our vulnerable children. 

This will involve a face to 
face meeting 3 times a 
year with parents to 
discuss all elements of 
school life. 

 

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence. 

 

2024 Attendance guidance 
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Subsidised visits/ visitors, 
experiences and extra 
curricular activities for 
children in receipt of PP. 

Carefully chosen first hand 
experiences can promote 
vocabulary rich opportunities for 
children. Visitors to school can 
enhance a project and extend 
subject knowledge. Sporting 
opportunities are not only 
beneficial for physical 
development but also social 
interaction and personal 
development.  

Visitors can inspire children and 
raise aspirations as they look to 
their own future and what could 
be achieved. 

 

1 3 4 5 

https://eefone-to-one-tuition/
https://eefmetacognition-and-self-regulation/
https://eefmetacognition-and-self-regulation/
https://eefbehaviour-interventions/
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwjHsaH5-K6KAxW6ZkEAHdwDFn0QFnoECAwQAQ&url=https%3A%2F%2Fwww.gov.uk%2Fgovernment%2Fpublications%2Fworking-together-to-improve-school-attendance&usg=AOvVaw0u1J5CF45c0OSt33ha2ekp&opi=89978449
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Children in receipt of PP. 
given a place at Family 
Breakfast Club to access 
enrichment experiences/ 
healthy food. 

  

Children in receipt of PP 
are invited to attend clubs. 
Places will be prioritised 
for our most vulnerable 
children.  

 

All children in receipt of 
PP timetabled a slot with 
Pastoral lead who tracks 
impact via entry and exit 
questionnaires. 

 

All parents receive termly 
well-being phone call and 
are invited in to school for 
a wellbeing consultation. 

 

  

Contingency fund for acute 
issues. 
 

Based on our experiences and 
those of similar schools to ours, 
we have identified a need to set a 
small amount of funding aside to 
respond quickly to needs that 
have not yet been identified. 

 

 

Total budgeted cost: £ Total £28446 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

A robust PP strategy led from the top by the HT, Trained Senior MHL and PP lead, 

ensures all pupils irrespective of disadvantage are well supported to achieve goals and 

make good progress. The gap between PP and Non-PP continues to be minumum and 

last year 100% of children in receipt of PP left ks2 at the expected standard in reading 

writing and maths. Assessments showed that some children made accelerated 

progress. 

Our assessments during 2023/24 evidenced that the progress of our pupil premium 

children was just below that of their peers in the Year 1 PSC, with 75% of our 

disadvantaged children passing the screening. 50% of children reached the expected 

standard in KS1 reading and writing. Both statistics demonstrate the need to ensure 

early reading and writing is a priority in our updated strategy. In our KS2 SATs 

assessments, disadvantaged children made accelerated progress from their KS1 data 

and matched age related expectations in reading, writing and maths. During this year, 

there has been no gap between the attainment of disadvantaged children and that of 

their peers when analysing standardised assessments. This has been a direct result of 

the quality first teaching, the specific interventions provided and the continually growing 

relationships with the community. The wellbeing support is pivotal in ensuring all 

children are ready to learn.  

The overall attendance was 95.14% in 2023/24, this was broadly in line with national 

average. For our disadvantaged children the attendance was 93.78%. This includes a 

child with life limiting medical needs who has lengthy absences due to his condition. 

Removing his absence, the data is 95.02%.  This gap is narrower than in previous 

years and is very close to the attendance data for our overall school attendance. We 

will continue to monitor attendance so we can sustain this change.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 

 

 

 
 


